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I want to send my thanks and 
appreciation to all those who 
attended the 2015 ACES 
conference in Philadelphia. It 
really was an informative and 
exciting conference in many 
ways and SACES was well 
represented. As my 
grandmother always used to 
say, “we showed up and we 
showed out!” We had an 
amazing turnout for our 
business meeting and awards 
ceremony, so much so that we 
needed to change rooms to 
accommodate everyone! I 
want to thank all those who 
helped plan the SACES 
activities and events; your 
energy and efforts did not go 
unnoticed. I want to thank all 
of the Emerging Leaders who 
represented SACES at the 
ACES conference. You most 
certainly serve as the future of 
this profession and your 
energy and presence was very 
much appreciated. And a 
special thank you goes out to 
Dr. Jennifer Jordan, who 
served as the liaison and 
coordinator of the Emerging 
Leaders program for ACES. 
Great job of representing the 
region, Jennifer! 
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During the SACES business 
meeting at the ACES 
conference, we had the 
opportunity to hear from our 
interest network chairs. SACES 
has a number of interest 
networks designed to meet 
specific needs in specifics areas 
of work. I wanted to remind 
you that if you have a particular 
focus or if you want to find 
ways to get involved with 
SACES, reach out to the interest 
network chairs.  
 
You can find a list of interest 
networks and contact 
information for the chairs at the 
end of this newsletter.  
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2015 Research Award Recipients 
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Recently, Dr. Melanie Iarussi, Dr. 
Mary Hermann and myself 
visited the site for the upcoming 
2016 SACES conference in New 
Orleans. We are very excited 
about the local community and 
about the opportunities to 
engage in New Orleans culture! 
The executive committee is 
working hard to develop a 
strong, welcoming conference 
that supports counselor 
educators, counselors, and 
counselor trainees. We are 
working with others in the New 
Orleans community and across 
the SACES region to create a 
conference that is both 
educationally enlightening and 
fun! We are in full swing as we 
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continue to prepare for the 
conference.  Special thanks goes 
out to President-Elect-Elect, Dr. 
Casey Barrio Minton for 
working along with the current 
executive council to develop a 
system for organizing recently 
issued Call for Proposals.  We 
look forward to receiving your 
presentation ideas.  
 
The 2016 SACES conference will 
have a different theme and a 
different look. One of the 
changes will be with the 
Emerging Leaders program. As 
I have previously stated, Dr. 
Don Locke and Dr. Pamela 
Paisley did an outstanding job 
of developing and 
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implementing this program. 
Their efforts have helped to 
produce many of the leaders in 
SACES and in the counseling 
profession. We do not plan to 
replace them but we are planning 
to implement a program that 
further builds on the ideas and 
themes they were able to develop.  
 
As I have stated before, SACES 
needs your energy, your ideas, 
and your continued commitment 
to making the SACES region the 
best region in the counseling 
profession! 
 
Shawn L. Spurgeon 
SACES President 2015 – 2016 
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Ariel Winston 
Counselors Educators’ Multicultural Competencies: Understanding Relationships between Race and Ethnic 

Identity Awareness 
 

Courtney Holmes and Chris Reid 
A Comparison Study of Traditional and Distance Learning Outcomes in Counselor Education 

 

Emi Lenes, Katie Fields, and Jacqueline Swank 
Body Whispers of Counselor Education Students: A Phenomenological Inquiry 

 
Katherine Feather 

Preparing School Counselors to Assist Students with Disabilities: Rethinking Training, Competencies, and 
Standards in Counselor Education 

 
Tiffany Rogers 

Examining the Effect of Feminist Self-Labeling and Feminist Perspectives on Self-Efficacy of Undergraduate 
Students 

 
Sandy-Ann Maria Griffith and Mike Kalkbrenner 

Attendance in Counseling by Counselors: Identifying and Overcoming Barriers to Counseling 
 

*SACES would like to thank to Kim Hall and James McMullen who served as reviewers. 
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SACES 2016 Conference 
October 6 - 8, 2016 

New Orleans, LA  Astor Crowne Plaza  
 

We are carrying the energy from the ACES conference right into planning the 2016 SACES conference in 
New Orleans, Louisiana! The call for proposals will be coming soon, and up-to-date conference information 
can be found at the SACES 2016 Conference webpage: http://www.saces.org/Conference-2016. 

A big thank you to everyone who has already volunteered his or her services for the 2016 SACES 
conference! If you were not at the SACES Business Meeting at the ACES conference or you did not sign up 
to volunteer at that time, but you would like to volunteer, please let me know at miarussi@auburn.edu. We 
will be in touch soon to begin to organize our conference committee and to delegate responsibilities.  

In addition to opportunities for professional growth, we hope the 2016 SACES conference will also be 
helpful in facilitating social and cultural experiences unique to New Orleans! With the help of our SACES 
members who are native to New Orleans, we intend to provide conference attendees with an abundance of 
ideas for fun and relaxation, including family-friendly activities. I am looking forward to seeing everyone in 
the Big Easy! 

All the Best, 

Melanie Iarussi 
SACES President-Elect 
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Using Improvisational Comedy in the Counseling Classroom 
By Meredith A. Rausch 

1

As a previous student of The Second City, a 
school known for teaching improvisational comedy 
and graduating such legends as Chris Farley, Tina 
Fey, and Bill Murray, I am often asked why I no 
longer perform improvisation.  My answer is, “I   
do—in the classroom.”   

While many may question whether improv fits in 
an educational context, I answer using a cardinal 
rule of improv—always say “Yes, and…” 

Flexibility, the ability to take chances in a safe 
environment, and walking into the classroom with a 
format but never a detailed recipe, are all major 
tenets of the study of improvisational comedy, and 
all carry over into the counseling setting.  When 
faced with a new client, neophyte counselors tend to 
feel safe with a set agenda for counseling sessions.  
As we grow and develop as professionals, we 
recognize that some of our best work was 
performed without a dictated format—we went 
with the flow, asked questions, and explored along 
with the client.  While developmentally these skills 
simply come with time and experience, weaving 
these concepts into coursework can help our 
students build positive habits in the learning 
context. 

Engaging students in improvisational warm-up 
games teaches the skills of recognizing non-verbal 

Meredith A. Rausch, Ph.D. 
Augusta University 
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messages, maintaining appropriate eye contact, and 
learning to go with the flow.  An example warm-up 
game is “What are you doing?” All students stand 
in a circle (push those desks back!) and one person 
volunteers to stand in the center.  They begin to 
mime an activity—maybe baking a cake.  Another 
student jumps in and asks “What are you doing?” 
and the original student answers with a response, 
which is totally different from baking a cake.   

They may say, “driving a racecar” and it is the 
second student’s responsibility to mime this named 
activity.  You continue this activity until everyone 
has had a turn.  It gives an opportunity to be silly, to 
watch non-verbal behaviors, and to be comfortable 
not knowing what comes next. 

For the first night of my Career Counseling class 
this semester, I played the game “Party Quirks.”  I 
wrote down names of different careers—Pastor, 
Veterinarian, Astronaut, Laundry Detergent 
Salesperson, etc. and each student received a career 
card as their own.  I asked for a volunteer to be the 
“Party Host,” who was introduced to their party 
guests one at a time, then had the task of 
deciphering which career each held by asking 
questions, taking hints, and watching nonverbal.  
When the Party Host thinks they have solved the 
individual’s party quirk, they introduce the party 
goer to the professor stating, “Dr. Rausch, I’d like 
you to meet Janet, she is a Veterinarian.”  If the 
student gets it right, we all clap and they move on 
to the next partygoer.  If it is incorrect, I say, “I have 
met Janet, but she certainly is not a Veterinarian.”  It 
serves as a great icebreaker activity that connects 
the theme of the course with the qualities necessary 
to build rapport with a client. 

Even if you never have the opportunity to join an 
improvisational comedy class, using these 
techniques in the classroom can be an excellent way 
to create energy, encourage risk-taking, and help 
others feel comfortable being flexible in the face of 
ambiguity.  There are a few ways to get your feet 
wet with this type of activity.  Invite a local improv 
group to your school to perform, or have an improv 
member come to your class to lead a few activities.   
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A simple search for “improvisational groups” or using names such as “The Second City Touring Group,” 
may help you get well on your way to including these techniques (and fun!) in your learning environment.  I 
guarantee your students will love it—and when you’re asked if improv can help you become a better 
counselor educator, just reply, “Yes, and…” 
 

Resource 
Scruggs, M. (2008). The second city guide to improve in the classroom: Using improvisation to teach skills and boost 

learning. San Francisco, CA: Jossey-Bass. 

The School Counseling and the McKinney-Vento Act: Social 
Justice on the Front Line 
By Bryan A. Pecoraro 

1

It is estimated that on any given day, 
approximately one million people in the United 
States experience homelessness – roughly 40% of 
who are children (Canfield & Teasley, 2015; 
National Coalition for the Homeless, 2009). Even 
more alarming, is the data show that homelessness 
is on the rise (National Coalition for the Homeless, 
2009). Regardless of these reported numbers, public 
schools are specifically obliged to have resources 
ready and available for every homeless child that 
walks in their doors looking to enroll. This mandate 
comes from the McKinney-Vento Homeless 
Assistance Act of 1987 (MVHAA) (42 U.S. Code § 
11431). Research has shown that homeless children 
not only perform poorly compared to other children 
in both higher and lower socioeconomic statuses, 
but they can suffer from behavioral problems in and 
out of the classroom as well (Rouse, Fantuzzo, & 
LeBoeuf, 2011).  

The MVHAA defines homelessness in a variety 
of ways, but for all intents and purposes, the term 
homeless will refer to children, under the age of 18, 
living in non-permanent housing. This scope can be, 
but is not limited to, children living in: hotels, 
motels, friends’ or relatives’ houses, shelters, 
abandoned buildings, vehicles, or structures that do 
not belong to – or are leased to – a child’s parent(s). 
At its core, the MVHAA sets out to ensure access to 
education that children need to be holistically 
successful (Wynne et al., 2014). It does this in a 
number of ways. The MVHAA allows students to 
easily enroll in school without the typical 
“mandatory” paperwork (Canfield & Teasley, 2015). 
It also allows students to continue attending their 
current schools, even if they have to move out of 
district for economic reasons (Wynne et al., 2014). 
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Additionally, the act earmarks funds to assist 
homeless children with school supplies, fees, food, 
and a mandated liaison to oversee its 
implementation in a school district (Wynne et al., 
2014, p. 3).  

While advocates for the homeless “almost 
universally” applaud the MVHAA for its 
contributions in helping the homeless (Miller, 2009, 
p. 8), the legislation is only as good as those who 
carry it out. In fact, many districts do not get funded 
adequately enough to consistently carry out 
MVHAA mandates and those that do, often do not 
follow through (Canfield & Teasley, 2015; 
Hendricks & Barkley, 2012). Complicating matters 
even further is that the MVHAA only allots one 
liaison per school district or the like.  

Enter the school counselor – the social justice 
advocate on the front lines. Often, school counselors 
are the first to respond to student issues, especially 
regarding social justice matters.   Lee (2007) has 
stated that all counselors must be obliged in taking 
on issues pertaining to social justice, and 
homelessness clearly is an all-encompassing social 
justice issue. Thus, school counselors must not be 
reticent; there is little accountability at the school 
level to even identify homeless children, let alone 
provide them with needed resources.  

Though identifying students can be difficult, 
once a student is identified, a consultation with the 
district/county homeless coordinator should take 
place to determine what the student’s options are 
(Mays, 2012); however, great care should be taken to 
maintain the students’ confidentiality. Ironically, 
this seemingly easy step is not actually easy. Parents 
are not so often receptive to the idea of taking 
handouts, especially from virtual strangers (e.g. the 
counselor).  
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This difficulty is compounded by the fact that 
most students do not always know they are 
homeless. The de facto legal definition of homeless 
does not actually mean “houseless.” In fact, a 
student can be legally homeless and live in better 
accommodations than he or she previously resided 
in.  

The next, and ostensibly ongoing step, is to be 
ready: ready with resources, ready with 
information, and ready with an action plan. When a 
parent says no to the MVHAA, all is not inherently 
well. The student still might need school supplies, 
food, and even weather-appropriate clothing. 
Additionally, some parents will need time to fully 
understand their own situation. Often, 
homelessness comes quickly and without warning – 
job loss, family death, and natural disasters (among 
others) can cause families to have to pick up and 
leave with little more than the clothes on their back.  
Standing at ready with needed provisions allows a 
school counselor to aid students without crossing 
ethical boundaries.  

Homeless children are some of the most 
underserved students in schools today. For 
homeless children though, MVHAA is a good start, 
but it is not the answer. I have made it a focus in my 
practice to identify and advocate for these children 
to get them everything they need to achieve what 
they are capable of, regardless of where they live. I 
cannot change these students’ living situations, but I 
can effect small changes on the “front lines” of these 
children’s lives in order to enhance their entire 
school experience.  

References 
Canfield, J. P., & Teasley, M. L. (2015). The 
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School-based practitioner's place in shaping the 
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not sufficient: The McKinney-Vento Act and 
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Bryan A. Pecoraro, M.Ed. 
James Madison University 
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Tracking Your Thought Squirrel 
By Ian Lertora and Jesse Starkey 

Ian Lertora M.A., NCC, LPC-Intern 
Doctoral Candidate 

Sam Houston State University 

1

About five years ago, after many years of 
being dissatisfied with my professional and 
personal directions, I enrolled in a counseling 
program and started my journey of becoming a 
licensed professional counselor.  When I began my 
classes, I treated every assignment, family 
interview, reflection, and presentation as an 
opportunity for self-exploration. Many of our 
icebreakers in class asked students for their 
motivation for coming into the program. My 
response was always consistent. “My reasons for 
coming into this program are a little selfish…I came 
to learn about me.  I have this idea that to be truly 
selfless we must be selfish first.” As counselors, we 
must do our own work before we can help someone 
else through the process of doing their work.  How 
can I help clients go where I have not tried to go?  
This still remains in the forefront of my mind when 
I counsel and teach.   
 The continual process of self-discovery and 
self-evaluation led me to conceptualize a metaphor 
that I found to be extremely helpful personally and 
professionally.  When I started the counseling 
program I reduced my workload to part-time to 
really pour myself into the reflective process.  Many 
mornings I would go into the back yard with my 
cup of coffee and work on just being.  Being with 
nature, energy, and myself.  Sometimes I would 
practice old martial arts forms in slow motion.  
Other mornings I would sit and listen to the wind 
and the singing birds, and watch the squirrels run 
the branches of the pecan trees while I wrote the 
thoughts that came to mind.  I read my counseling 
and psychotherapy theories, Zen and the Art of 
Motorcycle Maintenance, and a ton of Kahlil Gibran. 

Through this process I started to actually 
“see” my thoughts and where they originated.  The 
prevalent image that defined my mind was a tree, 
and in that tree running around, jumping from 
branch to branch, was my thought squirrel.  A fairly 
safe, entertaining, and comical being to embody the 
bevy of emotions and thoughts that transpire 
thought one’s day and life. Sometimes my thought 
squirrel would walk along the depressing branch, 
but then something would happen and it would 
trigger the squirrel to leap to a branch filled with 

2

optimism.  Sometimes my squirrel would get to the 
end of the negativity branch and be dangling off of 
the end ready to fall and that image alone would 
reduce my feelings of negativity to a manageable 
level.   

It was an amazing personal revelation, so I 
naturally wanted to share it with my wife.  One 
night I had laughed at something as she was talking 
and she asked, “what’s so funny?” Usually, I gave 
the standard response, “oh nothing” and keep going 
because it is too difficult to explain how my mind 
got to the funny thought.  But suddenly the image 
of how my thought squirrel leaped from the branch 
of the conversation we were on, to the branch that 
had the funny thought came to mind, so I decided 
to try to explain. To my delight, after explaining my 
thought squirrel’s journey to the funny branch, we 
were both laughing.  We started to call this “explain 
your giggle”.  

Eventually we began to “explain our 
giggles” more often and an amazing transformation 
occurred in our relation communication patterns.  
Because we had been practicing communicating to 
one another in times of joy and humor, we also 
began discussing our more difficult, intimate 
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Hip-Hop: A Resource for School Counselors 
By JaVaughn Suber, William Whitehurst, and Ahmad R. Washington 

3

emotions and thoughts.  After a couple years of seeing sustained success in our relationship communication 
as a result of “explaining our giggles”, I wanted to share this technique with my clients who were having 
difficulty communicating.  So when the timing was right I would walk my clients through the visualization 
of the tree and their thought squirrel, or other preferred animal.  By modeling for the clients as well as 
providing them the opportunity practice in a safe environment, amazing growth began to transpire.  The 
couples began communicating better and deeper than they were before.  So I encourage all of the readers to 
envision your mind’s tree and the animal that dwells among the branches and utilize them to explain your 
giggles, hurt, mistrust, joy, and pride.  It has worked wonders for my personal life and the lives of the clients 
I have been fortunate enough to be in the company of.   

1

As United States K-12 schools become 
increasingly more diverse, it is imperative for school 
counselors to integrate culturally relevant content 
into the services they deliver to their 
students.  Perhaps nothing resonates with current 
students quite like hip-hop culture (Ladson-Billings, 
2012).  Because Black male youth consume much of 
hip-hop culture, rap music especially (Cohen, 
Celestine-Michener, Holmes, Merseth, & Ralph, 
2007), the authors believe hip-hop culture, which 
encompasses fashion, art, and music, can be used to 
address social/emotional development of the Black 
male students (ASCA, 2014).  Hip-hop originated in 
the early 1970s in New York City as a youth-driven 
movement committed to empowering marginalized 
African American and Latino males through DJing, 
B-Boying (breakdancing), Graffiti (visual/art) and 
Rap/MCing (Land & Stovall, 2009; Prier & 
Beachum, 2008).  Below we discuss how the first 
two authors used rap music during their counseling 
practicum courses with Black male students.    

Examples of Hip-Hop Integration in Field 
Experience 

Relying on previous examples as a template 
(e.g., Lee & Simmons, 1988; Love, 2013), the second 
author, used rapper J.Cole’s song entitled January 
28th with a group of ninth grade Black males to 
discuss the ostensible devaluation of Black life in 
America.  On the song Cole asks:   

“What's the price for a Black man life? I 
check the toe tag, not one zero in sight, I turn 
the TV on, not one hero in sight, unless he 
dribble or he fiddle with mics.” 

2

The group dissected the lyrics in a rounds activity to 
consider the ways young Black males are often 
negatively portrayed in the media.  The group then 
discussed the adverse consequences on identity and 
academic development should these images be 
uncritically internalized.   

In a group comprised of ninth grade Black 
males students, the first author asked the members 
“Do you like how hip-hop portrays you?”  After 
responded “no” the group analyzed how narrow 
media representations of Black males shape how 
they are seen inside and outside their school.  One 
student discussed how frustrating it is when people 
actively avoid him based on stereotypical 
preconceived notions.   

We have found that initiating conversations 
like these through hip-hop provides insight into 
how many Black male students see themselves, 
which is advantageous to these students and the 
school counseling profession as a whole.  Before 
attempting to integrate hip-hop culture into their 
practice, school counselors are encouraged to 
explore the following resources.  First, a one-hour 
Twitter Chat (#HipHopEd) is held regularly on 
Tuesday nights at 9:00 pm EST.  The first and third 
authors are regular contributors to this rich 
discussion.  Another exceptional resource, 
hiphopeducation.org, provides innovative 
curriculums, research articles, and other materials 
pertaining to hip-hop culture and how it can be 
mobilized with students.  Moving forward, we also 
believe it would be fruitful for school counselor 
educators to partner with school counselors to 
conduct research (e.g., qualitative and quantitative) 
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to assess the effectiveness of hip-hop based school counseling 
interventions.        

In conclusion, since the 1980s scholars have endorsed the usage of 
hip-hop in counseling, particularly with Black students (Day-Vines & Day-
Hairston, 2005; Henfield, Washington, & Owens, 2010; Lee & Simmons, 
1988).  While we acknowledge the dearth of research in counseling 
focusing on hip-hop, anecdotal scholarship suggests integrating hip-hop 
into counseling is efficacious.  Our experiences support this body of 
work.   
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Preparing Counselors in Training for Crisis 
By Nicole M. Arcuri 

1

 A crisis is defined as a time “an unstable or 
crucial time or state of affairs in which a decisive 
change is impending” (Merriam-Webster, 2015). In 
the counseling world, a crisis can be defined as an 
event or situation that an individual views as 
difficult to manage, due to the inability to 
successfully manage a state of disequilibrium 
emotionally or psychology, and are unable to use 
typical coping mechanisms to regain stability 
(Gilliland & James, 2013). How do you effectively 
prepare novice counselors to help clients become 
empowered during unstable times? How do you 
provide counselors in training with the confidence 
to guide their clients in navigating change at crucial 
times within their life?  

The Council for Accreditation Educational 
Programs (CACREP) Standards (2015) asserts 
counselor educators should train entry-level 
counselors about the “effects of crisis, disasters, and 
trauma on diverse individuals across the lifespan” 
(Section 2, 3.G., p. 10); however, the CACREP 
accredited specific specialty areas do not indicate 
application of crisis training. Therefore, it is 
imperative the counselor educators include crisis 
training in various training areas for the specific 
specialty programs in order to ensure the aspiring 
counselors can apply the knowledge across the 
lifespan within numerous settings for potential 
future clients. This task will take a great deal of 
conscious effort from counselor educators, as it is 
not specifically notated within each of the course 
descriptions. 

For example, CACREP (2016) accredited 
school counseling programs require the program 
offers students with the opportunities to explore 
“school counselor roles and responsibilities in 
relation to the school emergency management 
plans, and crises, disasters, and trauma” (Section 5, 
G, 2.e, p. 31). However, the skills component is not 
mentioned. Therefore, throughout the school 
counselor in training coursework, it is suggested 
counselor educators explore how to work with 
students and their families who have experienced 
various crisis situations when considering 
programming, interventions, strategies to promote 
equity, and advocacy efforts (CACREP, 2016, 

2

Section 5, G, 3). Additionally, exploration will be 
needed to prepare the school counselors in how to 
provide these services to the students when 
considering the type of crisis, duration, age, cultural 
implications, and resiliency as well as available 
support networks (American Red Cross, 1995).       
In order for school counselors to be effective in 
helping students (clients) effectively manage the 
issue causing the crisis, the counselor must 
understand the client’s specific experience. 
Understanding the needs of the students (clients) 
and their community is imperative for the school 
counselor to formulate an effective counseling 
program (American School Counselor Association 
[ASCA], 2010, D.1 Responsibilities to the School, D.2 
Responsibility to the Community, E.1 Professional 
Competence, E.2 Multicultural and Social Justice 
Advocacy and Leadership). Counselors’ faulty 
understanding of the clients’ crises can hinder the 
counseling effectiveness and even sometimes 
exasperate the students’ (clients) condition 
(Gilliland & James, 2013).  In order for future school 
counselors to be prepared to service the needs of the 
community, counselor educators are ethically 
responsible to adequately train counselors in 
training to effectively ensure their clients’ welfare 
(American Counselor Association [ACA], 2014, F.1.a 
Client Welfare). 

Teaching counselors in training to effectively 
manage clients’ feelings of crisis can be a daunting 
task. Providing students with the opportunity to 
explore these areas in a less threatening, 
instructional setting can support confidence 
building in forming their professional identity 
(Svinicki & McKeachie, 2011). Allowing students to 
explore how they react to various crisis situations 
within a safe-educational setting can allow the 
students to evaluate their competency (ACA, 2014, 
C.2.) and seek extra assistance as needed as well as 
explore personal values in relation to numerous 
crisis situations (A.4.b) which will support an 
increased sense of self-awareness. Ultimately, the 
ongoing counselor in-training on-going exposure to 
crisis counseling training can prepare more 
confident and competent counselors entering the 
field in all specialty areas. 
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The Crown of It All: A Spirited Look at Counseling 
By Nikkiya Brooks 

1

The modern Western world focuses on the 
attainment of material things; this focus can be 
dangerous and costly to the human spirit.  Often, 
people equate their value to material value when 
that should not be the case.  Humans are different 
from other species on Earth because of the capacity 
to think, dream, imagine and reason. The spirit of a 
person is the crown of being human.  

Professional counseling is anchored in exploring 
the spirituality of individuals.  Professional 
counselors are trained to assist people overwhelmed 
with the pursuit of career and finances (and of 
course other matters of the heart), and facilitate 
techniques that induce, revere, and honor the 
pursuit of internal, spiritual experiences such as 
critical thinking, imagining, and exploring the inner 
workings of the human experience.  Exploration of 
the human spirit is free, portable, and effective, 
leading individuals to a clearer understanding of 
their personal and collective purpose.   

2

Sometimes, we as people, let our quest for 
“things” cause us emotional angst. Our profession, 
(professional counselors, educators and 
supervisors), continues to lead the way toward the 
pursuit of getting to know the internal spirit-self 
fully and intentionally.  This introspective direction 
helps individuals reflect on solutions that are 
meaningful and tailor-made for them.  Clients 
spend a very small amount of time in therapy 
compared to their life span, yet it is in these 
therapeutic moments that transformative awareness 
can occur.  Effective professional counselors must 
never forget the innate healing power of the human 
spirit, no matter how advanced our modern world 
becomes. 

Imagining new possibilities and envisioning life 
beyond the obstacles that cause distress is a spiritual 
process. Skilled professional counselors help 
individuals develop that capacity.   
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Additionally, there is a naturally induced feeling 
of joy, peace and relief when an individual is 
daydreaming, or envisioning and imagining life 
beyond the immediate ego problems; professional 
counselors must never forget to encourage 
individuals to take purposeful time to self-talk, 
meditate, or explore the spirit-self intentionally 
when seeking solace during times of stress, sadness, 
grief, or disappointment.  This intentional 
exploration translates into aha moments, ideas, and 
solutions for people experiencing emotional or 
psychological angsts.  An individual who is crowned 
can transcend pitiful circumstances,  and construct 
new and better realities.  The healthy use of the 
innate spiritual capacity develops a resilience that 
can carry a person contently enough through this 
physical dimension of life.   

The term crown is an archetype I use in order to 
distinguish humans from other objects of study.  For 
example, I believe that human beings are spirits 
cloaked in Earthly materials (i.e., the human flesh 
that turns to dust upon death is comparable to the 
dirt found on a hillside or in your yard; or the teeth 
of human beings consists of calcium, like the stones 
of the Earth).   

With that in mind, humans are in essence, 
spirited mountains (and who wants to deal with a 
mad, moving mountain?)!  Hence, professional 
counselors, counselor educators, and supervisors 
who consider the crown are utilizing the idea that 
our human physiology is what separates us from 
the inanimate.  That differentiating factor – our 
spirit – is the direct key to individualized, purpose-
driven living in a modern world where the pursuit 
of the inanimate (money, promotions, etc.) 
sometimes overshadows what is truly most 
important.  Professional counselors who help 
individuals explore their spiritual capacities 
(dreaming intentionally, or exercising their ability to 
envision or re-vision what their reality can actually 
look like in ways that allow genuine peace of mind 
and contentment) lead individuals to their crown. 

Because we are spiritual beings, we ought to 
prioritize matters of the spirit.  This is not to 
encourage neuroticism regarding internal thought 
processes, but keen attention to the ideas, visions, 
dreams, intuitions, and other expressions of the 
spirit-self.  The job of the professional counselor, 
educator and supervisor is to help clients (students 
and/or supervisees) remember the importance of 

4

these spiritual activities and streamline the 
internal processes in meaningful ways.  When 
professional counselors, educators and 
supervisors are able to help individuals become 
more self-aware, and are able to impart the 
importance of letting the spirit (ideas, dreams, 
daydreams, imagination) inform healthy living, I 
consider that the crowning moment of the 
therapeutic alliance!  The crown, just like the 
object that sits on the head of a king or queen, 
gives a person indestructible value.  Once a 
person is aware of this crowning value, he or she 
can depend on and trust themselves and others 
more fully (and we all know how relieved, 
resilient, and confident we feel in life when we 
are able to make a decision that we can stand by 
regarding others and ourselves!)   
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Doctoral students beginning a Counselor 
Education Program often feel much uncertainty in 
their first year (Calley & Hawley, 2008). Being only 
two months fresh as a second year doctoral student 
at Northern Illinois University (NIU), I vividly 
remember feeling the initial ambiguity that new 
doctoral students face. As a new doctoral student in 
August 2014, I was terrified. I remember widening 
my eyes and thinking, “what?” when being told that 
“[I] would supervise counselors-in-training in [my] 
first year...” Since this time, I have successfully 
supervised and co-taught three courses at NIU. 
When recalling my transition, I often wonder, “how 
did I transition from experiencing “role shock” and 
anxiety, into, now, entering into my second year as 
a doctoral student, with having supervised, co-
taught, and completed various academia, all, 
successfully?  

Considering my personal development as a 
doctoral student has led to my interest in 
researching counselor educators’ identity 
development.  I believe that my developing identity 
as a counselor education student is, in many ways, 
parallel to my already developed identity, as a 
former counselor-in-training. In fact, when recalling 
my growth as a practicum masters student, I 
remember those who were my University of Illinois 

Exploring Counselor Educators’ Identity Development 
By Lucy Parker 

2

Springfield faculty masters’ student mentors. These 
individuals helped me in many ways and always 
restated, “Lucy, be yourself!” Even months later, I 
remembered those important words of 
encouragement as I entered my doctoral program! 
Similarly, in my first year at NIU, as a counselor 
educator-in-training, I was beyond fortunate to 
receive support from amazing faculty members. 
Since my first day at NIU, I have deescalated, and 
instead, now, reflect on my first year, here. I 
attribute much of my new growth as a second year 
doctoral student, to those faculty members, who 
offered tremendous support. However, what exactly 
was done to facilitate my success from my former 
and current faculty members? Additionally, why 
else did I succeed? 

Questions of how counselor education students, 
such as, others and myself develop, encapsulates a 
topic I recently presented on at the Association of 
Humanistic Counseling Conference, this summer. My 
specific interest is: “how do we understand 
counselor educators’ identity development?” 
Authors have studied a lot about the development 
of counselors-in-training. However, very little 
literature exists regarding the development of 
counselor educators (Zimpfer, Cox, West, Bubenzer 
& Brooks, 1997). From, both, the limited research 
and my past experience, I realize that 
understanding the need to find one’s identity in his 
or her doctoral program is crucial for his or her 
success, thereafter. Furthermore, current researchers 
indicate that factors influencing one’s counselor 
education identity development include, peer and 
faculty support (Minor, Pimpleton, Stinchfield, 
Stevens, & Othman, 2013), mentoring (Hall & Burns, 
2009), cohort cohesion (Carlson, Portman, & Bartlett, 
2006), domain identification (Zimpfer, Cox, West, 
Bubenzer, & Brooks, 1997), individual strengths, 
values, life circumstances, and worldview (Carlson, 
Portman, & Bartlett, 2006).  

Reflecting back, I ask myself, “was it the above 
factors, or something else that influenced my 
success thus far? I then recall that no “one size fits 
all” explanation exists to describe each individual’s 
counselor educator identity development.  

 

Lucy Parker, MA, NCC.  
Northern Illinois University 
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Despite the vastness within the experiences of counselor education students, I hope that in the future, this 
topic receives increased interest. I believe that we, counselor education students, should develop an 
awareness of our professional identities early on in our new role developments, in order to be internally 
consistent and successful! Our success, as doctoral students is important as our actualization, may ultimately 
lead to masters students’ achievements, and indirectly to, increased client welfare! Further research in this 
area of counselor educator identity development will help our field to provoke increased success, for all, 
students and clients! In our field, we as counselor educators, represent a distinct growing identity known as, 
counseling. This professional identity is relatively young, but our field is just as efficacious and worthy as any 
other helping profession! Strengthening the training of not only masters students, but also doctoral students, 
will ultimately strengthen the identity of counseling as its own distinct and worthy field!  As we continue to 
strive for the identity of Counseling, let’s also strive for the understanding of Counselor Educators’ 
development!  
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Jonathan Ohrt 

OUTSTANDING TEACHING AWARD 

Catherine Chang 

LOCKE-PAISLEY OUTSTANDING MENTORING AWARD 

John Nance 

OUTSTANDING PROGRAM CLINICAL SUPERVISOR AWARD 

Thelma Duffey 

OUTSTANDING TENURED COUNSELOR EDUCATOR AWARD 

Elizabeth Prosek 

OUTSTANDING PRE-TENURE COUNSELOR EDUCATOR AWARD 

Julia Taylor 

OUTSTANDING DOCTORAL GRADUATE STUDENT 

Michael Russo 

OUTSTANDING MASTER’S GRADUATE STUDENT 

North Carolina Central University 

OUTSTANDING MASTER’S COUNSELOR EDUCATION PROGRAM 

Lindsey Wilson College 

OUTSTANDING DOCTORAL COUNSELOR EDUCATION AND SUPERVISION PROGRAM 

2015 SACES Professional Awards Recipients 
 

Clinical Mental Health Counseling 
 

Amanda Brookshear, Co-Chair 
abroo032@odu.edu 

Everett Painter, Co-Chair 
epainte2@vols.utk.edu 

 
Multicultural Counseling 

 
Angela James, Chair 
ajames4@my.uno.edu 

 
Supervisor Training 

 
Anita Neuer-Colburn, Co-Chair 

anita.colburn@waldenu.edu 
Karena Heyward, Co-Chair 
Karena.Heyward@gmail.com 

Ethics and Professional 
Development 

 
Kim Lee Hughes, Co-Chair 

klh14@uga.edu 
Nathaniel Brown, Co-Chair 

natebrow@uga.edu 
 

Distance/Online Counselor 
Education 

 
Sherie Malcom, Co-Chair 
sheriemalcom@adams.edu 

Andrew Burck, Co-Chair 
burck@marshall.edu 

 
 

Technology 
 

Julia Taylor, Chair 
taylorjv2@vcu.edu 

 
College Counseling and Student 

Affairs 
 

Elizabeth Likes-Werle, Co-Chair 
LIKISWERLE@mail.etsu.edu 

Laura Gonzalez 
lmgonza2@uncg.edu 

 
Service Learning 

 
Jolie Daigle, Chair 

jdaigle@uga.edu 
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Lacretia “Cre” Dye, Ph.D. is an assistant professor in the Department of 
Counseling and Student Affairs at Western Kentucky University. As a 
Licensed Professional Clinical Counselor and a National Certified 
Counselor, Dr. Dye has served her local, regional and national community 
with Heart, Mind and Body Wellness for over 15 years. She regularly gives 
workshops with parents, teachers, students and community professionals 
in the areas of ancestral healing, shamanic healing, yoga & drumming 
therapy, trauma releasing activities in counseling, urban school counseling 
and professional self –care. She has published and presented at national 
and international conferences on these topics. Dr. Dye is a Certified Yoga 
Calm Instructor & Trainer, Adult Yoga Instructor (RYT-200) and a licensed 
Professional School Counselor. She is currently conducting research on 
mindful yoga and graduate student well-being.   

Meet the Editors 

Elizabeth Villares, Ph.D. is an associate professor and the doctoral program 
coordinator in the Department of Counselor Education at Florida Atlantic 
University. She has been a counselor educator and training school 
counselors for over a decade.  Her areas of specialization include 
counseling children and adolescents, integrating technology in school 
counseling program to improve data driven practices, and collaborating 
with school counselors to develop action and outcome research and 
program evaluation projects. Dr. Villares has more than a dozen 
publications and over 30-refereed presentations. Her current research focus 
includes implementing school counselor-led evidence-based programs to 
improve the academic achievement and social-emotional development of 
students in grades K-12. 

Elizabeth Villares 
evillare@fau.edu 

Lacretia Dye 
lacretia.dye@wku.edu 

School Counseling 
 

Clare Merlin, Co-Chair 
cpmerlin@email.wm.edu 
Lauren Moss, Co-Chair 

laurenjeannemoss@gmail.com 
 

Ethics and Professional 
Development 

 
Kim Lee Hughes, Co-Chair 

klh14@uga.edu 
Nathaniel Brown, Co-Chair 

natebrow@uga.edu 

Distance/Online Counselor 
Education 

 
Sherie Malcom, Co-Chair 
sheriemalcom@adams.edu 

Andrew Burck, Co-Chair 
burck@marshall.edu 

 
International Counseling 

 
Linda Foster 

drlindafoster@gmail.com 
 

Women’s Interest Network 
 

Mary Hermann, Co-Chair 
mahermann@vcu.edu 

Donna Dockery, Co-Chair 
djdockery@vcu.edu 

 
Social Justice and Human Rights 

 
Alessandra Rhinehart, Co-Chair 

arhineh3@vols.utk.edu 
Heather Dahl, Co-Chair 

hdahl@odu.edu 
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Clinical Mental Health 
Interest Network

Connect & Join the Conversation 
The SACES Clinical Mental Health Interest Network seeks to bring together members to discuss topics 
and concerns relative to our work in mental health counseling education, supervision and practice. For 
more information please contact: 

Everett Painter, Chair      
epainte2@vols.utk.edu  
Or find us on Twitter & Facebook.


